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INTRODUCTION 
 

In this part of my Eighth Year Major Review Dossier, I include a representative sample of 

course materials developed for my courses in the past three years. 

In order to promote engaging and meaningful teaching and learning experiences, I design 

materials and didactic resources that: 

1. connect to students’ interests and digital skills,  

2. are closely aligned with curricular content,  

3. and contribute to improving their communicative competence in Spanish beyond 

the classroom.  

In this document, I present a selection of pedagogical resources that I have designed 

following these guiding principles, with the aim of helping learners acquire academic and 

cultural knowledge in a constructive, dynamic, and interactive way.  

I present the following course materials for five courses: 

• SPPOG6001 Theory & Practice of Second Language Teaching: 

o Redesign Syllabus 

o Seminar #3 Digital Presentation 

o Digital collaborative panel  

• Rapid Reading and Translation in Spanish: 

o Translation activity using authentic content from New York City 

• UN 3300 Afro-Latinas in The US: Gender, Race and Socio-Political Forces in The 

Digital World 

o Gamified digital activity about the episode: Afrolatinas receiving awards 

o Gamified digital about the episode: Personal experiences 

• Intermediate Spanish I UN 2101 

o In class writing activity  

• Elementary Spanish II UN 1102 

o Gamified activities to practice linguistic structures 

o Final project: Exploring NYC 

The resources and pedagogical tasks presented in the following pages are not merely 

course sample materials. Rather, they exemplify a pedagogical approach in which 

students engage with authentic materials that foster meaningful, real-world language 

use. Furthermore, students design transmedia products, such as digital pamphlets 

addressing contemporary social issues and audio recordings integrated into classroom 

activities, that are shared with broader audiences of target-language speakers. These 

projects not only enhance linguistic and cultural competence but also cultivate digital 

literacies and transferable skills relevant to students’ future professional endeavors.    
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SPPOGR6001 THEORY & PRACTICE OF SECOND LANGUAGE 
TEACHING  

Having the opportunity to teach the graduate seminars GR6001 and GR6002 was both an 

exciting challenge and a valuable opportunity to redesign the syllabi to better meet 

instructional goals. The syllabus shared below exemplifies the importance of mentoring 

graduate students and promoting peer collaboration. Each seminar included invited 

guest speakers whose expertise was directly relevant to specific areas of language 

teaching. 

In this graduate seminar, students develop practical skills in lesson planning, technology 

integration, grammar instruction, and assessment design, while engaging in reflective 

practices that connect theory with classroom application. The course’s overarching goal 

is to bridge critical and sociocultural pedagogy and cognitive theories with real teaching 

contexts through workshops, collaborative discussions, classroom observations, guest 

speakers’ presentations, and portfolio development.  

SAMPLE COURSE MATERIAL #1: DEVELOPING AND REDESIGNING THE GR6001 
SYLLABUS 

As I explained in my teaching philosophy, I always position students in the center of the 

learning process. The SSPPO GR6001 syllabus is designed to equip students with the skills 

necessary to teach successfully. The curriculum content was developed in collaboration 

with colleagues from the Department of Latin American and Iberian Cultures (LAIC), 

whose expertise in critical pedagogy, sociolinguistics, cognitive linguistics, and digital 

humanities greatly enriched the program. The main goals of these guest presentations 

were to foster connections between graduate students and lecturers within the 

department and to provide firsthand experiences and insights that promote engaging and 

meaningful teaching and learning practices.  

This type of instructional activity fostered greater departmental cohesiveness by 

reducing social distance between graduate students and faculty members. Through these 

conversations, graduate students had the opportunity to meet other members of LAIC 

and gain firsthand insights from experts in diverse areas. For example, Dr. Llopis-García 

discussed cognitive linguistics, Dr. Aguiló-Mora presented the Spanish and Portuguese 

program at LAIC, Dr. Romero shared her expertise about Heritage Learners, and Dr. 

Boalick explored the use of television series in language teaching and learning, among 

others.   

The Spring 2024 syllabus presented below represents a comprehensive redesign of the 

previous version. It integrates authentic teaching experiences, an extensive bibliography, 

and hands-on assignments to equip students with the skills necessary to teach effectively 

at the college level 
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DEPARTMENT OF LATIN AMERICAN AND IBERIAN CULTURES COLUMBIA 

UNIVERSITY 
SPPO6001GR THEORY AND PRACTICE OF SECOND LANGUAGE TEACHING 

SPRING 2024 SYLLABUS 

Leyre Alejaldre Biel, PhD  
E-mail: leyre.alejaldre@columbia.edu    
Office: Via Zoom / Casa Hispánica 303 
Office hours: By appointment  
Schedule: Every other Friday 12PM-2:00PM 
Room: Casa Hispánica 505 
 
COURSE DESCRIPTION  

This graduate seminar serves as an introduction to second 
language (SL) teaching for in-service instructors of language, 
and language and content courses. It highlights pedagogical 
principles, methodological strategies, and practical activities 
that are critical for new instructors teaching SL courses at the 
university level for the first time at Columbia University. 

Students consider major theoretical constructs (culture, language, mind, metaphor, 
communication, context) and contemporary teaching approaches in the field of 
instructed second language acquisition (concept-based teaching, communicative 
language teaching, literacy-oriented approaches, task-project based learning). They 
will also engage with basic teaching  techniques (lesson planning, use of the target 
language, technology integration, task design,  grammar teaching, utilization of 
written and oral authentic materials in the classroom), reflective  teaching practices 
(teachers as learners of teaching, dynamics of classroom communication, the  role of 
teachers’ beliefs about pedagogical practices), and the design of testing and 
assessment  measures (contextualized test design, portfolios, and grading criteria).  

The main goal of the course is to connect critical pedagogy as well as sociocultural 

and cognitive theories with classroom practice through guest workshops, 

collaborative discussion, online forums, lesson plan design, observation of SL 

classrooms, peer feedback, and portfolio development. 

LEARNING OUTCOMES FOR THIS COURSE  

Through participation in this seminar, students will demonstrate:  

1. Understanding of theories of SL teaching and learning, and the recent history 

of language teaching methodology in North America and Europe.  

2. Understanding of main principles of critical pedagogy, sociocultural, and 

cognitive approaches to language teaching.  

mailto:leyre.alejaldre@columbia.edu
https://columbiauniversity.zoom.us/my/leyreofficehours
https://columbiauniversity.zoom.us/my/leyreofficehours
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3. Understanding of classroom techniques for sociocultural and communicative 

language teaching, and application of this understanding through classroom 

observation (and future teaching), lesson planning, and self-evaluations.  

4. Ability to design materials, lessons, and assessment instruments informed by 

relevant pedagogical principles.  

5. Development of reflective abilities to critically analyze their own beliefs as 

teachers, their personal histories as language learners, and their own personal 

preferences, challenges and priorities in the classroom.  

COURSE READINGS 

The most important concepts introduced in the course will be posted and updated 
each week in Courseworks. Students should consult Courseworks regularly. 

COURSE REQUIREMENTS AND ASSESSMENT  

Participation in class discussions (15% of final grade)  
Since some of the principal goals of the course are centered on discussion, regular 
attendance and active participation are essential to the course’s successful function. 
Students are expected to contribute questions and make relevant observations.  The 
attendance policy is as follows: Students are expected to attend all classes throughout 
the semester. Late arrivals and early departures from class will also be counted as 
absences (3 occurrences = 1 absence). Only university-sponsored events, officially 
recognized religious holydays, and formally documented illnesses will be considered 
as excused absences.  Excessive absences and/or little involvement in course 
discussions will negatively affect the student’s final grade. 

Presentation of research article/readings/podcasts insights and observations (10% of 
final grade)  
For some class course materials, students will be in charge of making observations, 
noting issues of interest, and posing questions for discussion (10-15 minutes). A 
handout and/or a PowerPoint must accompany every presentation to assure that 
main points are kept in focus. The handout and/or PowerPoint must be submitted to 
the professor.  

Discussion posts about reading guides/podcasts/ in class guest speaker presentations 
(15% of course grade)  
Short written assignments related to course readings, guest speaker presentations 
and discussions will be given as homework to foment comprehension, development 
of critical thinking, and concept internalization over the semester. Students will 
contribute with an online response to a prompt based on the set of readings for a 
specific class session. This will serve as a point of departure for classroom discussion 
and/or a follow-up to specific topics we cover during class. Postings do not need to 
be long, but they need to be concrete and thoughtful.  

Lesson plan notebook (20% of course grade)  
Each student will keep an electronic notebook with lesson plans for the course they 
will be teaching in the Fall semester. They will be given a lesson plan template during 
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the seminar. The purpose of this activity is to apply specific pedagogical concepts to 
the teaching of languages.  

Class observations and short teaching practices (20% of final grade)  
Students will need to observe two language classes throughout the semester and 
write a follow up report. The first class will be of the same level they will be teaching 
in the Fall semester (SPAN 1102). The second-class observation will be of a different 
level (or even a different language). Instructor consent needs to be received at least 
one week in advance.  Detailed guidelines for how to conduct observations will be 
handed out later on in the semester. Students will also conduct a microteaching 
practice (20-30-minute) in one of 2101 classes. They will then prepare a self-
observation report to share with their peers and receive feedback.  

Professional Portfolio Part I (20% of course grade)  
Throughout both semesters, students will compile a professional portfolio –on a web 
page, for example—of materials that demonstrate that the purposes for the course 
have been met. After a semester reflecting on teaching practices and as part of the 
portfolio, students will write a first draft of a developing teaching philosophy 
statement. Furthermore, other evidence that demonstrates students’ developing 
competences and understanding of the field of SL teaching will be included.  This 
professional portfolio serves as both an organization of materials for classroom use 
and a tool that students will be able to use in the job market. For that reason, the ease 
of ‘searchability’ is extremely important. 

GRADE ASSIGNMENT (COLUMBIA UNIVERSITY)  
 

100 = A+ * 
95-99 = A  
90-94 = A  
87-89 = B+  
83-86 = B  

80-82 = B  
77-79 = C+  
73-76 = C  
70-72 = C  
60-69 = D  

*A+ (100), as the + indicates, is reserved 
for truly outstanding work. The student 
not only excels on every single required 
aspect, but also shows depth, intuition and 
initiative, critical analysis and insightful 
comments, resourcefulness, effective 
application of learning tools and 
strategies, etc. for the level.  

ACADEMIC INTEGRITY  
The Department of Latin American and Iberian Cultures fully supports and adheres to all 
Columbia University policies and procedures regarding academic dishonesty (plagiarism, 
fabrication, cheating, etc.). The work you submit in this class is expected to be your own. 
If you submit work that has been copied from any published or unpublished source 
(including the Internet and IA Gen tools) without attribution, that has been prepared or 
REVIEWED by someone other than you, or that in any way misrepresents somebody 
else’s work as your own you will face disciplining by the university. It is expected that all 
students abide by the university’s Code of Academic Integrity 
http://www.college.columbia.edu/facultyadmin/academicintegrity and that they refrain 
from any activity constitutive of academic dishonesty as defined therein. For additional 
information, visit the section on Academic Integrity in the College and University Policies 
found in the Columbia College Bulletin (http://bulletin.columbia.edu/columbia-college/ ) 
or consult your instructor in the event of any uncertainty on your part about what may 
constitute academic dishonesty.  
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DISABILITY SERVICES  
Columbia students must first be registered with Disability Services (DS)  
http://health.columbia.edu/disability-services. You must notify your instructor about 
your registered academic accommodations at the beginning of the semester and/or with 
ample time before an exam or another important deadline. You may contact DS for a 
confidential discussion at (212) 854-2388 (Voice/TTY) or by email at 
disability@columbia.edu.  

COLUMBIA EMAIL ACCOUNT  All students are responsible for checking Columbia’s LionMail regularly.  

COURSE CALENDAR 

DAY* BEFORE CLASS IN CLASS 

 

Week 1 

Jan 26th  

LISTEN TO PODCAST  

El papel de la L1 en la clase de español 

 

 

12:00-1:00 

INTRODUCTION TO SL TEACHING, OBJECTIVES & COURSE 
COMPONENTS  

Goals for this course 

Assignment #1: Introduction to burning issues and concepts 
in SL teaching and learning concepts definition 

 

1:00-2:00 

THE ROLE OF L1 IN THE LANGUAGE CLASSROOM 

Guest Speaker: Dr. Mar Galindo, Universidad de Alicante 

In Class Discussion#1: Takes from the talk  

Due Feb 2nd 

1. Assignment #1: Introduction to burning issues and concepts 
in SL teaching and learning 

2.  
3. Brief contribution to Discussion #1 

DAY BEFORE CLASS IN CLASS 

Week 2 

Feb 9th  

EXPLORE  

• The language program at LAIC  

• Elemental II Syllabus  

• Book Proyectos (digital and analogical) 

PREPARE 

Assignment #2: Search for 3 authentic materials to use in the 
L2 classroom (Elementary II). Explain briefly the rationale 
behind your selection (due Feb 9th).  

READ 

• Warner C. & Dupuy B. (2018). Moving toward 
multiliteracies in foreign language teaching: past and 
present perspectives ... and beyond. Foreign Language 
Annals 116–128. 

 

• Ellis, Rod, and Natsuko Shintani. Introduction. Exploring 
Language Pedagogy through Second Language 
Acquisition Research, by Routledge, 2013, pp. 1-28.  

*Extra reading: Paesani K. (2018). Researching literacies and 
textual thinking in collegiate foreign lang-28. 

 

 

 

12:00-1:00 

CURRICULUM DESIGN & LESSON PLANNING: COMPONENTS 
OF A DIDACTIC UNIT 

Assignment #3: Understanding concepts related to 
curriculum design 

1:00-2:00 

MULTILITERACIES and THE USE OF AUTHENTIC MATERIALS: 
EXAMPLES 

Guest speaker: Dr. Angelina Craig-Flórez, Columbia 
University 

In class Discussion #2: Takes from the talk 

Due Feb 16th  

Assignment #3: Concepts related to curriculum design 

In class Discussion #2: Takes from the talk and personal 
experiences using authentic materials 

http://health.columbia.edu/disability-services
https://eledelengua.com/ldelengua-74-y-el-papel-de-la-l1-en-el-aula-de-espanol/
https://laic.columbia.edu/content/language-requirement-spanish-portuguese-and-catalan
https://www.blinklearning.com/
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DAY BEFORE CLASS IN CLASS 

Week 3 

Feb 23rd  

EXPLORE 

• Module 1 Elemental II 

• Teaching resources at Columbia:  The CTL and the LRC: 

• https://ctl.columbia.edu  

• https://www.lrc.columbia.ed 

PREPARE 

Class observation 1 Report (due Feb 23rd ) 

READ 

• Alejaldre Biel, L. y Álvarez Ramos, E.(2019). La 
competencia digital docente del profesor universitario 
3.0. Caracteres: Estudios Culturales y Críticos de la Esfera 
Digital , Vol. 8, Nº. 2, 2019, págs. 205-236 
https://dialnet.unirioja.es/servlet/articulo?codigo=73235
01  

• Trujillo Sáez, Fernando-Jesús,  Carlos Salvadores Merino, 
and  Ángel Gabarrón Pérez.  (2019) “Tecnología para la 
enseñanza y  el aprendizaje de lenguas  extranjeras: 
revisión de la  literatura.”  RIED 
https://digibug.ugr.es/handle/10481/59797  

12:00-1:00  

DIGITAL LITERACY FOR LANGUAGE PEDAGOGY 

1:00-2:00 

LESSON PLANNING AND INTEGRATION OF TECHNOLOGY TO 
PROMOTE T/L 

Assignment #4: Lesson Planning (Part 1) 

 

Due March 1st  

 

In class Discussion #3: Takes from the talk and personal 
experiences using technology in the T/L process 

 

Assignment #4: Lesson Planning (Part 1) 

 

 

DAY BEFORE CLASS IN CLASS 

Week 4 

March 
8th  

EXPLORE 

• Find in the book Proyectos 5 examples of Authentic 
materials. Reflect on the activities goal.  

PREPARE 

Listen: Podcast: La gestión de la clase de español 

 

READ 

• Romero-Oliva, Manuel-F, Claudio, Carmen & Alejaldre 
Biel, Leyre. (2023). Entre biografías ilustradas no 
ficcionales y lecturas ficcionales para una educación 
literaria: espacios de promoción del legado cultural. Siglo 
XXI. Literatura y Cultura Españolas. 401-434. 
10.24197/sxxi.21.2023.401-434.  

12:00-1:00 

EXPLOITATION OF AUTHENTIC MATERIALS IN THE 
CLASSROOM (II) 

Guest speaker:  Carmen Romero Claudia (PhD Candidate, 
Universidad de Cádiz)  

 

In class Discussion #4: Takes from the talk and reflection on 
including your PhD research in the L2 classroom  

LESSON PLANNING: ASSESSMENT OF INSTRUCTIONAL 
GOALS, TEMPORALIZATION AND ACTIVATION/WRAP UP 
ACTIVITIES 

Due March 15th 

In class Discussion #4: Takes from the talk and reflection on 
including your PhD research in the L2 classroom  

DAY BEFORE CLASS IN CLASS 

Week 5 

March 
22nd   

EXPLORE 

• Podcast: Diseño de actividades 

• Tercera Gramática, de José P. Ruiz-Campillo: 
https://terceragramatica.com/    

• Llopis-García, R. (2023). Compatibilidad de la Lingüística 
Cognitiva Aplicada con la enseñanza de ELE. Apuntes 
desde el aula: doi: 
https://doi.org/10.31810/rsel.53.1.2. Revista Española 
De Lingüística, 53(1), 17-40. Recuperado a partir de 
http://revista.sel.edu.es/index.php/revista/article/view/
2155  

PREPARARE 

• Assignment 5: 3 Lesson Plans for Elemental 2 (you may 
include takes from Llopis-García (2023) and Ruiz-
Campillo´s readings and website exploration. 

LESSON PLANNING: ASSESSMENT OF INSTRUCTIONAL 
GOALS, TEMPORALIZATION AND ACTIVATION/WRAP UP 
ACTIVITIES (PART II)  

(We will go over you lesson plans) 

 

TRANSITION TO TEACHING AND TIPS FOR A SUCCESSFUL 
EXPERIENCE 

Guest Speaker 

Dr. Almudena Marín Cobos, Barnard College 

In class Discussion #5: Takes from the talk 

https://www.lrc.columbia.ed/
https://dialnet.unirioja.es/servlet/articulo?codigo=7323501
https://dialnet.unirioja.es/servlet/articulo?codigo=7323501
https://digibug.ugr.es/handle/10481/59797
https://eledelengua.com/ldelengua-143-sobre-la-gestion-de-la-clase-de-espanol/
https://revistas.uva.es/index.php/sigloxxi/article/view/8237
https://revistas.uva.es/index.php/sigloxxi/article/view/8237
https://revistas.uva.es/index.php/sigloxxi/article/view/8237
https://eledelengua.com/ldelengua-139-actividades/
https://terceragramatica.com/
http://revista.sel.edu.es/index.php/revista/article/view/2155
http://revista.sel.edu.es/index.php/revista/article/view/2155
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• Questions for our guest speaker Dr. Marín Cobos, former 
LAIC PhD student. 

READ 

• Campillo, José Plácido Ruiz. “Instrucción indefinida,  
aprendizaje imperfecto. Para una  gestión operativa del 
contraste imperfecto/indefinido en clase.” Mosaico. 
Revista para la  promoción y apoyo a la  enseñanza del 
español 15 (2005):  9-17.  

Due March 30th  

Discussion #5: Takes from the talk 

DAY BEFORE CLASS IN CLASS 

Week 6 

April 5th  

EXPLORE 

• Unit 6 Proyectos (focus on the learning goals and how 
they are achieved throught the unit tasks and activities) 

PREPARARE 

• In class observation Report 2 

• Assignment 6: Review the Elemental II syllabus and 
search for examples of complex lingüístic concepts (e.g., 
preterite/imperfect, underdanding humour, intonation) 
(due April 5th) 

READ 

• Lynch, Andrew. “Toward a Theory of Heritage Language 
Acquisition: Spanish in the United States.” Mi Lengua: 
Spanish as a Heritage Language in the United States 
(2003): 25- 50. 

12:00-1:15 

IN CLASS MICROTEACHING DESIGN AND PRACTICE 

1:15-2:00 
HERITAGE LANGUAGE SPEAKERS IN THE SL CLASSROOM 
‘How do I integrate them?’:   
Heritage language courses and dealing with mixed 
classrooms. 
Guest speaker: Dr. Diana Romero, Columbia University 

Due April 12th 

Assignment #7: Microteaching Report 

DAY BEFORE CLASS IN CLASS 

Week 7 

April 
19th 

EXPLORE 

Go to LAIC website and read 4 Teaching Philosophies.  

 

READ/LISTEN 

• Podcast: Your Teaching Philosophy: The What, Why, And 
How 

PREPARARE 

• Key points to be included in your Teaching Philosophy 

• Gather information for your Academic Resume 

• Select three teaching materials you designed this 
semester. 

12:00-1:00 

Assessment Methods: assessing the teaching practice and 
the learning process 

Guest Speaker: Dr. Eva Álvarez Ramos (Universidad de 
Valladolid) 

1:00-2:00 

PROFESSIONAL PORTFOLIO: A TOOL TO SUCCEED IN 
ACADEMIA 

Due April 26th  

Academic Resume 

Teaching Philosophy Draft 1 

Three sample of your teaching materials 

*Note: This syllabus is subject to change in accordance with the needs, contingencies and progress of the 
class.  

OTHER BIBLIOGRAPHICAL RESOURCES:  
Aguiló Mora, F. and A. Lynch. “Lenguas (i)limitadas en el aula de español como  lengua de 

herencia: aspectos sociolingüísticos de la literatura latina estadounidense.”  

Aproximaciones al estudio del español como lengua de herencia, edited by Diego 

Pascual and Cabot and Julio Torres, Routledge, 2020.  

Aguiló Mora, F., and E. Negueruela-Azarola. (2015) “Motion for the other through motion 

for the self: The conceptual complexities of giving-directions for advanced 

Spanish heritage learners.” Cognitive Linguistics and Sociocultural Theory: 

Applications for Second and Foreign Language Teaching 8: 73.  

Alejaldre Biel, L. y Álvarez Ramos, E.(2019). La competencia digital docente del profesor 

universitario 3.0. Caracteres: Estudios Culturales y Críticos de la Esfera Digital , 

https://laic.columbia.edu/content/lecturers
https://teachinginhighered.com/podcast/teaching_philosophy/
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Vol. 8, Nº. 2, 2019, págs. 205-236 

https://dialnet.unirioja.es/servlet/articulo?codigo=7323501 

Ruiz Campillo, JP “(2005) Instrucción indefinida,  aprendizaje imperfecto. Para una  

gestión operativa del contraste imperfecto/indefinido en clase.” Mosaico. Revista 

para la  promoción y apoyo a la  enseñanza del español 15:  9-1 

Coyle, D., P. Hood, and D. Marsh. (2010). Content and Language Integrated Learning. 

Ernst Klett Sprachen.  

Ellis, R, and N. Shintani. (2013). Introduction. Exploring Language Pedagogy through 

Second Language Acquisition Research, Routledge, pp. 1-28.  

Esteve, O., et al. (2019). “Indagación y reflexión sobre la propia práctica docente. 

Herramientas para el  desarrollo profesional.”  

Gretter, S., and A. Gondra (2017). “Teaching Foreign Languages in the Twenty-first 

Century:  Lessons from Spanish Hybrid Education.” Preparing Foreign Language 

Teachers for Next Generation Education. IGI Global, 92-113.  

Hughes, R., and B. Szczepek Reed (2016). Teaching and Researching Speaking. Taylor & 

Francis  

Juan-Lázaro, O., and Alejaldre Biel, L. (2020) Competencias digitales en el aula. Estrategias 

y modelos de implementación en la enseñanza de idiomas. EnclaveELE.  

Lakoff, G., and M. Johnson (2008). Metaphors we Live by. University of Chicago Press 

Llopis-García, R. (2023). Compatibilidad de la Lingüística Cognitiva Aplicada con la 

enseñanza de ELE. Apuntes desde el aula: doi: 

https://doi.org/10.31810/rsel.53.1.2. Revista Española De Lingüística, 53(1), 17-

40. Recuperado a partir de 

http://revista.sel.edu.es/index.php/revista/article/view/2155 

Llopis-García, R., JM Real Espinosa, and JP Ruiz Campillo.(2013) “Qué gramática enseñar, 

qué  gramática aprender.” marcoELE REVISTA DE DIDÁCTICA 17 (2013): 1.   

Llopis-García, R, and I. Alonso-Aparicio (2016). “A Cognitive Approach to Teaching Spanish 

Aspect: Preliminary Conclusions from Research.” UK-CLC  

LoCastro, V. (2013). Pragmatics for Language Educators: A Sociolinguistic Perspective.  

Routledge. 

Lynch, A. (2003) “Toward a Theory of Heritage Language Acquisition: Spanish in the 
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AATSP. American Association of Teachers of Spanish and Portuguese. 

https://www.aatsp.org/    

CARLA: Center for Advanced Research on Language Acquisition. University of Minnesota 

https://carla.umn.edu/index.html      

Center for Teaching and Learning at Columbia University https://ctl.columbia.edu  

Centro Virtual Cervantes. Enseñanza. https://cvc.cervantes.es/ensenanza/default.htm    

Columbia Corpus de Conversaciones para E/LE de Guadalupe Ruiz-Fajardo 

https://edblogs.columbia.edu/corpusdeconversaciones  

Glosas. Revista sobre el español de Estados Unidos.  https://glosas.anle.us/    

Teach World Languages de Angelina Craig-Flórez y colaboradores  

http://www.teachworldlanguages.org  

Tercera Gramática de José Plácido Ruiz-Campillo https://terceragramatica.com/    

Todoele http://todoele.es/    

Language Resource Center at Columbia University https://www.lrc.columbia.edu 
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https://carla.umn.edu/index.html
https://ctl.columbia.edu/
https://cvc.cervantes.es/ensenanza/default.htm
https://edblogs.columbia.edu/corpusdeconversaciones
http://www.teachworldlanguages.org/
https://terceragramatica.com/
http://todoele.es/
https://www.lrc.columbia.edu/
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COURSE MATERIAL #2: DESIGN AND DEVELOPMENT OF ELEMENTARY II 
COURSEWORKS PAGE 

Students in this course had the opportunity to create, design, and develop the Elementary 

II Coursework Page that they would later use during their teaching semester. This was 

one of the most challenging pedagogical tasks I have ever assigned, as it went beyond a 

simple classroom exercise—the final product was implemented by the graduate students 

to teach Elementary II in the Fall semester. Under my guidance, students applied the 

theoretical concepts discussed in class to develop this distinctive didactic resource. This 

project provided them with a concrete and meaningful understanding of curriculum 

development, lesson planning, and pedagogical theory in practice. If you would like to 

access this Courseworks page you may click on the image below (I might need to give you 

access, please, email me at leyre.alejaldre@columbia.edu) 

 

Through the design and development of the Elementary II Coursework Page, students 

achieved the following learning outcomes, which reflect the integration of theory, 

practice, and professional application in language pedagogy, as well as the importance of 

mentorship in guiding them throughout the process: 

1. Applied theoretical knowledge: Students demonstrated their ability to translate 

key pedagogical theories—such as communicative language teaching and task-

based learning—into the design of practical instructional materials. 

2. Curriculum and lesson design skills: Students developed competencies in 

curriculum planning, sequencing content, and creating cohesive and 

pedagogically sound digital teaching resources for the Elementary II level. 

mailto:leyre.alejaldre@columbia.edu
https://courseworks2.columbia.edu/courses/152097/modules
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3. Professional readiness and reflective practice: By producing a resource to be used 

in real classroom contexts, students gained firsthand experience with authentic 

teaching responsibilities and engaged in critical reflection on the relationship 

between theory and practice. 

COURSE MATERIAL #3: SEMINAR 3 CONTENT PRESENTATION: DIGITAL LITERACY 
FOR LANGUAGE PEDAGOGY  

My research expertise lies at the intersection of digital humanities, linguistics, and applied 

linguistics in language education. Below, I include the course content I developed for the 

seminar on February 23, 2024, titled Digital Literacy for Language Pedagogy (click on the 

images to access each digital resource). 

 

COURSE MATERIAL #4: SEMINAR 3 DIGITAL PANEL  

To make course content accessible I use multiple digital tools that allow students to 

access the material from anywhere as well as to interact in the curriculum content in an 

interactive way. The digital collaborative panel below was used to share interactive tools 

that can be used in the teaching and learning of languages. This course material gave the 

students the most relevant tools to create interactive and meaningful didactic resources. 

By clicking on the image, the content may be accessed.  

 

https://view.genially.com/65d797540df78c0014041e2e/interactive-content-phd-seminar-3-competencia-digital-docente
https://padlet.com/columbiau/herramientas-digitales-para-la-clase-de-lengua-extranjera-co-3herdinv74tna4eu
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RAPID READING AND TRANSLATION IN SPANISH  

The Rapid Reading and Translation Course is an accelerated course of Spanish grammar, 

reading techniques, and dictionary skills designed primarily for graduate students 

preparing for reading proficiency exams or conducting research in Spanish-language 

literature. To make the course more engaging and relevant, I redesigned it around the 

use of authentic materials for translation, complemented by a wide range of digital tools 

that extend beyond traditional translation methods. Students learned to work with 

parallel corpora and to critically analyze translation errors generated by ChatGPT and 

other generative AI tools. To present all the curricular content, I created a CourseWorks 

page that housed all the pedagogical materials and digital tools students needed to 

successfully develop the rapid reading and translation skills required to understand texts 

in the target language. Below is the welcome page on CourseWorks. 

 

 

COURSE MATERIAL #5: ACTIVITY USING AN AUTHENTIC RESOURCE TO BE 
TRANSLATED BY STUDENTS AND COLLABORATIVE TRANSLATIONS 

The sample activity presented here involves the comparison and analysis of an authentic 

English text and its published Spanish translation displayed in Central Park. The procedure 

followed three stages: (1) students produced their own translations, (2) they compared 

them with their peers’, and (3) the class contrasted both with the official published 

version. Students expressed great motivation and confidence upon realizing that many 

of their translations closely resembled the professional one. 

 This activity demonstrates my pedagogical approach, which integrates linguistic analysis, 

digital literacy, and student agency to foster critical thinking and meaningful engagement 

with language learning. 
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To promote a better understanding of grammatical structures and syntax, students 

complete group translation assignments as well as short in-class grammar and translation 

quizzes throughout the semester. Two group translation sessions (Weeks 5 and 12) take 

place during class, allowing students to collaboratively translate and reflect on challenges 

in the translation process. Each group selects its own text and submits the final version 

on Courseworks. 

 

3300 SPANISH ADVANCED COURSE: AFRO-LATINAS IN THE US: 
GENDER, RACE AND SOCIO-POLITICAL FORCES IN THE DIGITAL WORLD 

I am especially proud of the course I created in 2022, which I have regularly taught every 

Spring semester since 2023. This hands-on course places students at the center of the 

teaching and learning process by engaging them as transmedia designers and creators of 

podcasts in Spanish that highlight the lives and contributions of Afro-Latinas in the United 

States. Using authentic materials, academic papers, and current research, students have 

produced more than thirty episodes for the podcast Afro-Latinas en Estados Unidos since 

https://open.spotify.com/show/5tneZgWTsNUQO7Xw7xAv67


COURSE MATERIALS  8th YEAR MAJOR REVIEW  LEYRE ALEJALDRE BIEL 

 

 

 
17 

Spring 2023. Each episode is grounded in students’ analysis of authentic materials that 

explore the conceptualization of the term Afro-Latina and the representation of Afro-

Latinas across different contexts.  

COURSE MATERIAL #6: GAMIFIED ACTIVITIES TO WORK AND ASSESS LISTENING 
COMPRENHENSION 

The course material samples that follow below were developed from two episodes of the 

Afro-Latinas en Estados Unidos podcast and consist of gamified digital activities designed 

to assess students’ listening comprehension of the episodes. Both pedagogic resources 

exemplify my ongoing commitment to decolonizing language education, fostering critical 

digital literacy, and promoting inclusive 

You may access the activities by clicking on the images on the left and the podcast by 

clicking the images on the right.  

Access to digital activity about an episode Access to podcast episode  

   

  

 

 

https://view.genially.com/684ad740c8c18061e8aafd0c/interactive-content-podcast-2-afrolatinx-en-la-entrega-de-premios-millionaire-quiz
https://creators.spotify.com/pod/profile/afrolatinaseninspanish/episodes/Afrolatinx-en-la-entrega-de-premios-e2hult5
https://view.genially.com/68477f82152816a8a21cb117/mobile-podcast-3-identidad-linguistica-experiencias-personales
https://creators.spotify.com/pod/profile/afrolatinaseninspanish/episodes/Identidad-Lingstica---Experiencias-personales-e31av34
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UN2101 SPANISH INTERMEDIATE I  

I have been teaching Intermediate I since I arrived at Columbia in 2018; however, we have 

undergone several curricular changes that have required me to teach this course using 

different textbooks and digital platforms. In Fall 2025, I had to integrate a new digital 

platform that hosted both the textbook content and the digital homework activities. This 

innovation required redesigning the CourseWorks site once again to incorporate links to 

the new resources. Below, in Course Sample #7, I present an activity I designed that 

connects the textbook content with a real-life situation. 

COURSE MATERIAL #7: IN CLASS WRITING ACTIVITY FOR INTERMEDIATE I 

This is a sample of an in-class writing activity in which students connect a real-life problem 

to a written task in the target language using the linguistic tools presented in the book. 

They are asked to write a brief blog entry for a Columbia environmental blog describing 

the issue illustrated in the image. The photo, which I took after Bacchanal in 2023, serves 

as the prompt. Students must use the vocabulary learned in Chapter 14, along with the 

appropriate linguistic structures, to describe the problem and propose possible solutions. 

This activity encourages students to apply linguistic knowledge to socially relevant 

contexts, promoting critical thinking, environmental awareness, and authentic written 

communication in Spanish. 

 

COURSE MATERIAL #8: VIDEO CAMPAIGN ABOUT A SOCIAL ISSUE 

Teaching and learning a language goes far beyond linguistic structures. It requires giving 

students the tools to see the world through new lenses. Language learners are better 

equipped to understand global realities because they develop cognitive skills that foster 

empathy, stronger problem-solving abilities, and intercultural awareness. 
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The courses I teach are grounded in project-based learning, with assignments that 

connect students to real contemporary issues and encourage them to apply their 

knowledge outside the classroom. The course material I present in the Padlet below 

features a compilation of unique video awareness campaigns created by Intermediate I 

students. Working in groups, students selected a current social issue that concerned 

them and designed a creative campaign to raise awareness about it. They developed a 

catchy slogan, created a social-media hashtag, and recorded an original video. After 

presenting their work in class, students shared their campaigns beyond the classroom 

through different social media channels. The campaigns address a wide range of 

contemporary issues, including environmental concerns, veganism, mental health, digital 

footprint and online safety, and the visibility of women in science. To access these 

awareness campaigns, click the image below. 

 

 

UN1102 SPANISH ELEMENTARY II  

COURSE MATERIAL #9: GAMIFIED ACTIVITIES TO LEARN LINGUISTIC STRUCTURES 

Fall 2024 was my first semester teaching Spanish Intermediate II at Columbia while at the 

same time I was mentoring and training graduate students that were teaching this 

course. To make the learning of linguistic structures more interactive and motivating, I 

created multiple Kahoot activities. This gamified approach transformed grammar practice 

https://padlet.com/columbiau/proyecto-grupal-5-campa-a-de-concientizaci-n-a2ijecmt8wzlkkn4
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into an engaging and collaborative experience, fostering active participation, immediate 

feedback, and a positive learning environment in which students interacted with linguistic 

content in a dynamic, low-stakes context. 

 

COURSE MATERIAL #10: REAL LIFE USE OF COMMNADS 

In this collaborative activity, students work in small groups to design motivational posters 

to cheer for their professor, Leyre, during the NYC Marathon. The task connects grammar 

instruction with an authentic communicative context by requiring the use of positive and 

negative commands (e.g., ¡Corre! “Run!” / ¡No te pares! “Don’t stop!”) and optional 

conditional sentences (e.g., Si tienes sed, bebe agua – “If you’re thirsty, drink water”). 

This creative and meaningful exercise allows students to apply linguistic structures in a 

real-life situation while fostering collaboration, emotional connection, and community 

engagement. It also demonstrates how grammar learning can be transformed into an 

authentic act of communication that promotes motivation and empathy beyond the 

classroom. 
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Below you may see some of the posters students created using the correct linguistic 

structures. 

  

 

 

COURSE MATERIAL #11: FINAL PROJECT EXPLORING HISPANICH CULTURE IN 

NEW YORK 

In this project, students in Elementary Spanish II explore and experience Hispanic culture 

in New York City by attending two in-person cultural events of their choice. They may 

select from a curated list of institutions and events (e.g., El Museo del Barrio, Nuyorican 

Poets Café, Hispanic Heritage Month activities, or the International Book Fair of NYC) or 

propose their own. 

The main goal is to expose students to the richness of the Spanish-speaking world in New 

York while helping them improve their oral communication, cultural awareness, and 

written expression in Spanish. 
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Project Objectives: 

• Use Spanish to describe and share their experiences attending cultural events. 

• Apply linguistic structures from Chapters 6–10. 

• Practice public speaking strategies in Spanish. 

• Learn about diverse aspects of Hispanic culture through firsthand experiences. 

Project Steps: 

1. Select and Justify Events (October 14–18): Students choose two events and 

submit a 100–150-word justification in Spanish explaining their choices and 

interests. 

2. Attend and Document (November 4–8): Students attend both events, collect 

evidence (photos, notes, reflections), and write a short report including five things 

learned. 

3. Create a Digital Presentation (November 18–22): Students prepare a 5–8 minute 

audio-supported visual presentation (PowerPoint, Slides, or creative alternative) 

summarizing their experiences and what they learned. 

4. Present in Class (December 2–6): Students present their projects orally, 

demonstrating fluency, vocabulary, and public speaking strategies. 

Evaluation Criteria: 

• Event Justification: 10% 

• Event Reports (with images): 20% 

• Visual/Audio Presentation: 30% 

• In-Class Presentation: 40% 

Students may work individually, in pairs, or groups of three, though collaboration is 

encouraged to make the experience more engaging and reflective. Below you may see 

the detailed handout provided to the students. Below you may see the handout students 

received to complete this project.  

Proyecto Final Explorando la Cultura Hispanohablante en Nueva York 

Descripción general 

En este proyecto, los estudiantes de ELEMENTAL 2 tendrán la oportunidad de 
experimentar y aprender sobre la cultura hispanohablante a través de su asistencia a dos 
eventos en persona. Estos eventos pueden ser seleccionados de algunas de estas páginas 
webs: 

• Feria Internacional del libro de NYC 
• El taller 
• Hispanic Heritage Month activities organized by NYC Parks 
• Hispanic & Latinx Heritage Month Events organized by the NYPL 

https://www.nycgovparks.org/events/hispanic-heritage-month
https://www.nypl.org/events/hispanic-latinx-heritage-month
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• Instituto de Estudios Latinoamericanos (ILAS)  
• Spanish Cinema NowLinks to an external site. 
• La página web de LAIC 
• Nuyoricans Poets Café 
• Repertorio español 
• NYU Latinx Project 
• El museo del Barrio .  
• De Eventbrite  
• … otra sugerencia que ustedes propongan 

El objetivo del proyecto es que los estudiantes estén expuestos a la cultura 
hispanohablante en Nueva York, que mejoren sus habilidades de comunicación en 
público y amplíen su conocimiento sobre la cultura hispanohablante. 

Objetivos del Proyecto: 

1. Utilizar el español para describir y compartir la experiencia de asistir a 
eventos sobre la cultura hispanohablante. 

2. Poner en práctica las estructuras lingüísticas estudiadas en los capítulos 6, 7, 
8, 9 y 10. 

3. Aplicar estrategias para hablar en público en español. 

4. Aprender sobre diferentes aspectos de la cultura hispanohablante a través 
de experiencias directas. 

Agrupación: 

Se recomienda que el proyecto se haga en parejas o en grupos de 3 pero no es 
obligatorio. Si prefieren trabajar individualmente, solo tienen que decírmelo en la 
entrega del PASO 1.  

Este proyecto es una oportunidad para descubrir la cultura hispanohablante en Nueva 
York y es mucho mejor hacerlo en compañía que solo.  

Paso 1: Decidir a qué eventos asistir y justificar la elección 

• Descripción: Los estudiantes deberán seleccionar dos eventos relacionados 
con la cultura hispanohablante. Los eventos pueden ser seleccionados en las 
páginas webs que aparecen en la página anterior, pero no es necesario que 
los elijan de ahí, busquen algo que les interese. 

• Requisitos: 

1. Explorar las opciones de eventos disponibles en el sitio web de 
ILAS o buscar otros eventos locales. 

2. Justificar en un texto de 100-150 palabras (en español) por qué 
eligieron esos eventos. Explicar qué les llamó la atención de cada 
uno y cómo se relaciona con sus intereses personales o 
académicos. 

3. Entregar el texto justificando las elecciones antes de asistir a los 
eventos. 

Fecha de entrega: Entre el 14 y el 18 de octubre 

https://ilas.columbia.edu/events
https://www.spainculture.us/city/new-york/spanish-cinema-now-2024-in-new-york/
https://laic.columbia.edu/content/events
https://repertorio.nyc/
https://www.elmuseo.org/
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Paso 2: Asistir a los eventos y documentar la experiencia 

• Descripción: Los estudiantes deben asistir a ambos eventos en persona y 
recopilar evidencia de su participación. 

• Requisitos: 

o Título del evento: ¿Cómo se llama? 

o Fecha del evento: ¿Cuándo tuvo lugar? 

o Lugar del evento: ¿Dónde fue? 

o Organización: ¿Quién lo organizó? 

o Duración: ¿Cuánto tiempo duró? 

o 5 cosas que aprendiste: Escribir cinco aprendizajes o reflexiones 
sobre el evento en español. 

7. Tomar al menos 3 fotos de cada evento, incluidas selfies (si es 
posible). 

8. Escribir un informe breve sobre cada evento. El informe debe 
incluir los siguientes apartados: 

Fecha de entrega: 4 al 8 de noviembre 

Paso 3: Crear una presentación en español 

• Descripción: A partir de las experiencias en los dos eventos, los estudiantes 
deben preparar una presentación en español para presentarla en clase. 

• Requisitos: 

1. Formato: El audio debe simular la presentación que harán en 
clase, pero sin leer un texto escrito; deben usar las palabras clave 
de la presentación para guiarse. 

2. Presentación visual: Crear una presentación de PowerPoint, 
Google Slides, u otra plataforma, pero solo con palabras clave e 
imágenes (sin frases completas). También se puede innovar y 
hacer una presentación teatral, un zine… 

3.  Grabación de audio: Grabar un audio de entre 5 y 8 minutos (5 
minutos si es una presentación individual, 8 minutos si es en 
parejas) en el que describan sus experiencias, utilicen las 
estructuras lingüísticas de los capítulos vistos (6-10) y hablen de 
lo que aprendieron sobre la cultura hispanohablante. 

Fecha de entrega: del 18 al 22 noviembre 

Paso 4: Presentación en clase 

• Descripción: Los estudiantes presentarán sus experiencias en clase, usando 
las palabras clave e imágenes de su presentación visual (Paso 3). Durante la 
presentación, se espera que: 

1. Utilicen las estructuras gramaticales y vocabulario estudiados en 
clase. 
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2. Se expresen de manera clara y con fluidez, demostrando las 
estrategias para hablar en público trabajadas durante el 
semestre. 

3. Respondan preguntas del profesor y de los compañeros en 
relación con su experiencia. 

• Duración de la presentación: 

• Individual: 5 minutos. 

• En parejas/grupo de 3: 10 minutos. 

Fecha de las presentaciones en clase: Semana del 2 al 6 de diciembre 

Evaluación 

Los estudiantes serán evaluados en base a los siguientes criterios: 

1. Justificación de la elección de los eventos: 10% 
2. Informe de los eventos (con imágenes): 20% 
3. Presentación visual y audio (u otras formas de presentación): 30% 
4. Presentación en clase: 40% 

Este proyecto permitirá a los estudiantes salir del aula y conectarse con la rica y diversa 

cultura hispanohablante en Nueva York, mientras practican sus habilidades lingüísticas 

en un contexto real. 

BRIEF REFLEXION ABOUT ELEMENTARY II FINAL PROJECT 

Students were very grateful for this project. Not only did it give them the opportunity to 

improve their Spanish skills by attending authentic and real-life Spanish-language events, 

but they also mentioned that it helped them discover the many opportunities the city 

offers to continue practicing their language skills beyond the classroom. 

Below you may see one of the more than 30 projects I received in Fall 2024. Student´s 

choice of events illustrates the importance of fostering connections between graduate 

and undergraduate students. One of the events this group chose was an activity led by 

LAIC graduate students at Casa Hispánica. During their in-class presentation, students 

mentioned that they had not realized how close Casa Hispánica was or how many 

interesting events take place there every week. 
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CONCLUSION 

Taken together, these materials demonstrate my sustained commitment to creating 

student-centered, research-informed, and socially engaged learning environments. By 

integrating authentic resources, transmedia production, and digital pedagogies across a 

range of courses and proficiency levels, I aim to empower learners to apply their Spanish 

in meaningful, real-world contexts while developing the critical and intercultural 

competencies essential in today’s global landscape. These course material samples 

reflect not only the diversity of my teaching practice, but also my dedication to 

continually adapting and expanding my pedagogical approaches to meet the evolving 

needs of our students and our academic community. 
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